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• Can oral production be assessed and evaluated objectively?  
• How can we more accurately measure oral production?  
• How can we then assess it in order to help students improve their oral 
skills?  

• How often should we assess our students?  
• What should we base our final evaluations on?  
• Should teachers receive special training in order to assess their learners’ 
oral skills? 

Oral production is a highly complex system which is difficult to objectively 
analyze, especially in a classroom. Furthermore, it is not easy to provide our 
students with useful indications which might help them improve their oral 
abilities.  
• The positive concept of ‘interlingual’ progression could help. 
 
---------------------------------------------------------- 
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The overall goal of assessment is to improve student learning. Assessment 
provides students, parents/guardians, and teachers with valid information 
concerning student progress and their attainment of the expected curriculum. 
Assessment should always be viewed as information to improve student 
achievement. Assessments are based on the levels of achievement and 
standards developed for the defined curricular goals. Assessment and 
evaluation measure whether or not learning and/or learning objectives are 
being met. One could look at assessment and evaluation as the journey 
(assessment) versus the snapshot (evaluation). Assessment requires the 
gathering of evidence of student performance over a period of time to measure 
learning and understanding. Evidence of learning could take the form of 
dialogue, journals, written work, portfolios, tests along with many other 
learning tasks. Evaluation on the other hand occurs when a mark is assigned 
after the completion of a task, test, quiz, lesson or learning activity. A mark on 
a spelling test will determine if the child can spell the given words and would 
be seen as an evaluation. Assessment would be a review of journal entries, 
written work, presentation, research papers, essays, story writing, tests, 
exams etc. and will demonstrate a sense of more permanent learning and 
clearer picture of a student's ability. Although a child may receive high marks 
in spelling test, if he/she can't apply correct spelling in every day work, the 
high spelling test marks (evaluations) matter little. 

Effective teachers will use both assessment and evaluation techniques 
regularly and on a daily basis to improve student learning and to guide 
instruction. 

To sum up, we measure distance, we assess learning, and we evaluate results in terms of 
some set of criteria. These three terms are certainly connected, but it is useful to think of them 
as separate but connected ideas and processes. 
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Measurement refers to the process by which the attributes or dimensions of some physical 
object are determined. One exception seems to be in the use of the word measure in 
determining the IQ of a person. The phrase, "this test measures IQ" is commonly used. 
Measuring such things as attitudes or preferences also applies. However, when we measure, 
we generally use some standard instrument to determine how big, tall, heavy, voluminous, 
hot, cold, fast, or straight something actually is. Standard instruments refer to instruments 
such as rulers, scales, thermometers, pressure gauges, etc. We measure to obtain information 
about what is. Such information may or may not be useful, depending on the accuracy of the 
instruments we use, and our skill at using them. There are few such instruments in the social 
sciences that approach the validity and reliability of say a 12" ruler. We measure how big a 
classroom is in terms of square feet, we measure the temperature of the room by using a 
thermometer, and we use Ohm meters to determine the voltage, amperage, and resistance in 
a circuit. In all of these examples, we are not assessing anything; we are simply collecting 
information relative to some established rule or standard. Assessment is therefore quite 
different from measurement, and has uses that suggest very different purposes. When used in 
a learning objective, the definition provided on the ADPRIMA for the behavioral verb measure 
is: To apply a standard scale or measuring device to an object, series of objects, events, or 
conditions, according to practices accepted by those who are skilled in the use of the device or 
scale. 
 
Assessment is a process by which information is obtained relative to some known objective or 
goal. Assessment is a broad term that includes testing. A test is a special form of assessment. 
Tests are assessments made under contrived circumstances especially so that they may be 
administered. In other words, all tests are assessments, but not all assessments are tests. We 
test at the end of a lesson or unit. We assess progress at the end of a school year through 
testing, and we assess verbal and quantitative skills through such instruments as the SAT and 
GRE. Whether implicit or explicit, assessment is most usefully connected to some goal or 
objective for which the assessment is designed. A test or assessment yields information 
relative to an objective or goal. In that sense, we test or assess to determine whether or not 
an objective or goal has been obtained. Assessment of skill attainment is rather 
straightforward. Either the skill exists at some acceptable level or it doesn’t. Skills are readily 
demonstrable. Assessment of understanding is much more difficult and complex. Skills can be 
practiced; understandings cannot. We can assess a person’s knowledge in a variety of ways, 
but there is always a leap, an inference that we make about what a person does in relation to 
what it signifies about what he knows. In the section on this site on behavioral verbs, to assess 
means To stipulate the conditions by which the behavior specified in an objective may be 
ascertained. Such stipulations are usually in the form of written descriptions. 
 
Evaluation is perhaps the most complex and least understood of the terms. Inherent in the 
idea of evaluation is "value." When we evaluate, what we are doing is engaging in some 
process that is designed to provide information that will help us make a judgment about a 
given situation. Generally, any evaluation process requires information about the situation in 
question. A situation is an umbrella term that takes into account such ideas as objectives, 
goals, standards, procedures, and so on. When we evaluate, we are saying that the process 
will yield information regarding the worthiness, appropriateness, goodness, validity, legality, 
etc., of something for which a reliable measurement or assessment has been made. For 
example, I often ask my students if they wanted to determine the temperature of the 
classroom they would need to get a thermometer and take several readings at different spots, 
and perhaps average the readings. That is simple measuring. The average temperature tells us 
nothing about whether or not it is appropriate for learning. In order to do that, students would 
have to be polled in some reliable and valid way. That polling process is what evaluation is all 
about. A classroom average temperature of 75 degrees is simply information. It is the context 
of the temperature for a particular purpose that provides the criteria for evaluation. A 
temperature of 75 degrees may not be very good for some students, while for others, it is 
ideal for learning. We evaluate every day. Teachers, in particular, are constantly evaluating 
students, and such evaluations are usually done in the context of comparisons between what 
was intended (learning, progress, behavior) and what was obtained. When used in a learning 
objective, the definition provided on the ADPRIMA site for the behavioral verb evaluate is: To 
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classify objects, situations, people, conditions, etc., according to defined criteria of quality. 
Indication of quality must be given in the defined criteria of each class category. Evaluation 
differs from general classification only in this respect. 
-------------- 

What is the difference between assessment and evaluation?  
________________________________________________

_____________  
 Assessment focuses on learning, teaching and outcomes. It provides 
information for improving learning and teaching. Assessment is an interactive 
process between students and faculty that informs faculty how well their students 
are learning what they are teaching. The information is used by faculty to make 
changes in the learning environment, and is shared with students to assist them in 
improving their learning and study habits. This information is learner-centered, 
course based, frequently anonymous, and not graded.  

 Evaluation focuses on grades and may reflect classroom components other 
than course content and mastery level. These could include discussion, 
cooperation, attendance, and verbal ability.  

 The table below summarizes key differences between assessment and 
evaluation  

Dimension of Difference  Assessment  Evaluation  

Content: timing, primary purpose  Formative: ongoing, to 
improve learning  

Summative: final, to 
gauge quality  

Orientation: focus of measurement  Process-oriented: how 
learning is going  

Product-oriented: 

what has been learned  

Findings: uses thereof  Diagnostic: identify 
areas for improvement  

Judgmental: arrive at 
an overall grade/score  

 
 
Measuring oral skills: Common European Framework of Reference for Languages: 

learning, teaching, assessment (CEFR) – www.coe.int 
 
http://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf 
 
in italiano: http://www.campusone.it/data/allegati/links/108/quadrocomuneeuropeo.PDF 

 
9.3.4 Continuous assessment/fixed point assessment 
Continuous assessment is assessment by the teacher and possibly by the learner of class 
performances, 
pieces of work and projects throughout the course. The final grade thus 
reflects the whole course/year/semester. 
Fixed point assessment is when grades are awarded and decisions made on the basis of 
an examination or other assessment which takes place on a particular day, usually the 
end of the course or before the beginning of a course. What has happened beforehand is 
irrelevant; it is what the person can do now that is decisive. 
Assessment is often seen as something outside the course which takes place at fixed 
points in order to make decisions. Continuous assessment implies assessment which is 
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integrated into the course and which contributes in some cumulative way to the 
assessment 
at the end of the course. Apart from marking homework and occasional or regular 
short achievement tests to reinforce learning, continuous assessment may take the form 
of checklists/grids completed by teachers and/or learners, assessment in a series of 
focused tasks, formal assessment of coursework, and/or the establishment of a portfolio 
of samples of work, possibly in differing stages of drafting, and/or at different stages in 
the course. 
Both approaches have advantages and disadvantages. Fixed point assessment assures 
that people can still do things that might have been on the syllabus two years ago. But it 
leads to examination traumas and favours certain types of learners. Continuous 
assessment 
allows more account to be taken of creativity and different strengths, but is very 
much dependent on the teacher’s capacity to be objective. It can, if taken to an extreme, 
turn life into one long never-ending test for the learner and a bureaucratic nightmare 
for the teacher. 
Checklists of criterion statements describing ability with regard to communicative 
activities (Chapter 4) can be useful for continuous assessment. Rating scales developed 
in relation to the descriptors for aspects of competence (Chapter 5) can be used to award 
grades in fixed point assessment. 
 
In relation to oral assessment, if interaction strategies are considered a qualitative aspect 
of communication relevant in oral assessment, then the illustrative scales contain 12 
qualitative categories relevant to oral assessment: 
• Turntaking strategies 
• Co-operating strategies 
• Asking for clarification 

• Fluency 
• Flexibility 
• Coherence 

• Thematic development 
• Precision 
• Sociolinguistic competence 

• General range 
• Vocabulary range 
• Grammatical accuracy 

• Vocabulary control 
• Phonological control 
It is obvious that, whilst descriptors on many of these features could possibly be included 
in a general checklist, 12 categories are far too many for an assessment of any 
performance. 
In any practical approach, therefore, such a list of categories would be approached 
selectively. Features need to be combined, renamed and reduced into a smaller set of 
assessment criteria appropriate to the needs of the learners concerned, to the 
requirements of the assessment task concerned and to the style of the pedagogic culture 
concerned. The resultant criteria might be equally weighted, or alternatively certain 
factors considered more crucial to the task at hand might be more heavily weighted. 
The following four examples show ways in which this can be done. The first three 
examples 
are brief notes on the way categories are used as test criteria in existing assessment 
approaches. The fourth example shows how descriptors in scales in the Framework were 
merged and reformulated in order to provide an assessment grid for a particular purpose 
on a particular occasion. 
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Example 1: 

Cambridge Certificate in Advanced English (CAE), Paper 5: Criteria for Assessment (1991) 
  
Note on other categories: In the illustrative scales, statements about task success are found in relation 
to the kind of activity concerned under Communicative Activities. Extent and ease of contribution is 
included under Fluency in those scales 
 
Test criteria Illustrative scales Other categories 

 
Fluency Fluency 

 
 

Accuracy and range General range 
Vocabulary range 
Grammatical accuracy 
Vocabulary control 

 

 

Pronunciation Phonological control 

 
 

Task achievement Coherence  
Sociolinguistic appropriacy 

Task success 
Need for interlocutor support 

 
Interactive communication Turntaking strategies  

Co-operative strategies  
Thematic development 

 

Extent and ease of maintaining 
contribution 

 
OVERALL ORAL PRODUCTION 

C2 

Can produce clear, smoothly flowing well-structured speech with an effective logical structure which 
helps the recipient to notice and remember significant points. 

C1 
Can give clear, detailed descriptions and presentations on complex subjects, integrating sub-themes, 

developing particular points and rounding off with an appropriate conclusion. 

Can give clear, systematically developed descriptions and presentations, with appropriate highlighting 

of significant points, and relevant supporting detail. 
B2 

Can give clear, detailed descriptions and presentations on a wide range of subjects related to his/her field 
of interest, expanding and supporting ideas with subsidiary points and relevant examples. 

B1 
Can reasonably fluently sustain a straightforward description of one of a variety of subjects within 

his/her field of interest, presenting it as a linear sequence of points. 
A2 

Can give a simple description or presentation of people, living or working conditions, daily routines, 
likes/dislikes, etc. as a short series of simple phrases and sentences linked into a list. 

A1  

Can produce simple mainly isolated phrases about people and places. 

 

 

Common European Framework of Reference for Languages: learning, teaching, 
assessment 

 
SUSTAINED MONOLOGUE: Describing experience 

C2 Can give clear, smoothly flowing, elaborate and often memorable descriptions. 
C1 Can give clear, detailed descriptions of complex subjects. 

Can give elaborate descriptions and narratives, integrating sub-themes, developing particular points 
and rounding off with an appropriate conclusion. 

B2 Can give clear, detailed descriptions on a wide range of subjects related to his/her field of interest. 
Can give straightforward descriptions on a variety of familiar subjects within his/her field of interest. 

Can reasonably fluently relate a straightforward narrative or description as a linear sequence of points. 
Can give detailed accounts of experiences, describing feelings and reactions. 

B1 Can relate details of unpredictable occurrences, e.g. an accident. 
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Can relate the plot of a book or film and describe his/her reactions. 

Can describe dreams, hopes and ambitions. 

Can describe events, real or imagined. 

Can narrate a story. 
Can tell a story or describe something in a simple list of points. Can describe everyday aspects of his/her 

environment e.g. people, places, a job or study experience. 
Can give short, basic descriptions of events and activities. 

Can describe plans and arrangements, habits and routines, past activities and personal experiences. 

A2 Can use simple descriptive language to make brief statements about and compare objects and 

possessions. 
Can explain what he/she likes or dislikes about something. 

Can describe his/her family, living conditions, educational background, present or most recent job. 
Can describe people, places and possessions in simple terms. 

A1 Can describe him/herself, what he/she does and where he/she lives. 

 

OVERALL LISTENING COMPREHENSION 
C2 
Has no difficulty in understanding any kind of spoken language, whether live or broadcast, delivered at 

fast native speed. 
Can understand enough to follow extended speech on abstract and complex topics beyond his/her own 

field, though he/she may need to confirm occasional details, especially if the accent is unfamiliar. 

C1 Can recognise a wide range of idiomatic expressions and colloquialisms, appreciating register shifts. 

Can follow extended speech even when it is not clearly structured and when relationships are only 
implied and not signalled explicitly. 

Can understand standard spoken language, live or broadcast, on both familiar and unfamiliar topics 
normally encountered in personal, social, academic or vocational life. Only extreme background noise, 

inadequate discourse structure and/or idiomatic usage influences the ability to understand. 
B2 Can understand the main ideas of propositionally and linguistically complex speech on both concrete 

and abstract topics delivered in a standard dialect, including technical discussions in his/her field of 
specialisation. 

Can follow extended speech and complex lines of argument provided the topic is reasonably familiar, 
and the direction of the talk is sign-posted by explicit markers. 

B1 

Can understand straightforward factual information about common everyday or job related topics, 

identifying both general messages and specific details, provided speech is clearly articulated in a 

generally familiar accent. 
Can understand the main points of clear standard speech on familiar matters regularly encountered in 

work, school, leisure etc., including short narratives. 
Can understand enough to be able to meet needs of a concrete type provided speech is clearly and slowly 

articulated. 
A2 

Can understand phrases and expressions related to areas of most immediate priority (e.g. very basic 
personal and family information, shopping, local geography, employment) provided speech is clearly and 

slowly articulated. 
A1 

Can follow speech which is very slow and carefully articulated, with long pauses for him/her to 
assimilate meaning. 

 

OVERALL SPOKEN INTERACTION 

C2 

Has a good command of idiomatic expressions and colloquialisms with awareness of connotative levels 
of meaning. Can convey finer shades of meaning precisely by using, with reasonable accuracy, a wide 

range of modification devices. Can backtrack and restructure around a difficulty so smoothly the 
interlocutor is hardly aware of it. 

C1 
Can express him/herself fluently and spontaneously, almost effortlessly. Has a good command of a broad 

lexical repertoire allowing gaps to be readily overcome with circumlocutions. There is little obvious 
searching for expressions or avoidance strategies; only a conceptually difficult subject can hinder a 

natural, smooth flow of language. 
Can use the language fluently, accurately and effectively on a wide range of general, academic, 

vocational or leisure topics, marking clearly the relationships between ideas. Can communicate 

spontaneously with good grammatical control without much sign of having to restrict what he/she 

wants to say, adopting a level of formality appropriate to the circumstances. 
B2 

Can interact with a degree of fluency and spontaneity that makes regular interaction, and sustained 
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relationships with native speakers quite possible without imposing strain on either party. Can highlight 

the personal significance of events and experiences, account for and sustain views clearly by providing 

relevant explanations and arguments. 

Can communicate with some confidence on familiar routine and non-routine matters related to his/her 
interests and professional field. Can exchange, check and confirm information, deal with less routine 

situations and explain why something is a problem. Can express thoughts on more abstract, cultural 
topics such as films, books, music etc. 

B1 

Can exploit a wide range of simple language to deal with most situations likely to arise whilst 

travelling. Can enter unprepared into conversation on familiar topics, express personal opinions and 
exchange information on topics that are familiar, of personal interest or pertinent to everyday life (e.g. 

family, hobbies, work, travel and current events). 
Can interact with reasonable ease in structured situations and short conversations, provided the other 

person helps if necessary. Can manage simple, routine exchanges without undue effort; can ask and 

answer questions and exchange ideas and information on familiar topics in predictable everyday 

A2 situations. 
Can communicate in simple and routine tasks requiring a simple and direct exchange of information on 

familiar and routine matters to do with work and free time. Can handle very short social exchanges but 

is rarely able to understand enough to keep conversation going of his/her own accord. 
A1 

Can interact in a simple way but communication is totally dependent on repetition at a slower rate of 

speech, rephrasing and repair. Can ask and answer simple questions, initiate and respond to simple 

statements in areas of immediate need or on very familiar topics. 

Common European Framework of Reference for Languages: learning, teaching, 
assessment 

 
CONVERSATION 

C2 Can converse comfortably and appropriately, unhampered by any linguistic limitations in conducting a 
full social and personal life. 

C1 
Can use language flexibly and effectively for social purposes, including emotional, allusive and joking 

usage. 
Can engage in extended conversation on most general topics in a clearly participatory fashion, even in a 

noisy environment. 
B2 Can sustain relationships with native speakers without unintentionally amusing or irritating them or 

requiring them to behave other than they would with a native speaker. 
Can convey degrees of emotion and highlight the personal significance of events and experiences. 

Can enter unprepared into conversations on familiar topics. 
Can follow clearly articulated speech directed at him/her in everyday conversation, though will 

sometimes have to ask for repetition of particular words and phrases. 
B1 

Can maintain a conversation or discussion but may sometimes be difficult to follow when trying to say 

exactly what he/she would like to. 
Can express and respond to feelings such as surprise, happiness, sadness, interest and indifference. 

Can establish social contact: greetings and farewells; introductions; giving thanks. 
Can generally understand clear, standard speech on familiar matters directed at him/her, provided 

he/she can ask for repetition or reformulation from time to time. 
Can participate in short conversations in routine contexts on topics of interest. 

Can express how he/she feels in simple terms, and express thanks. 
A2 

Can handle very short social exchanges but is rarely able to understand enough to keep conversation 

going of his/her own accord, though he/she can be made to understand if the speaker will take the 

trouble. 
Can use simple everyday polite forms of greeting and address. 

Can make and respond to invitations, suggestions and apologies. 
Can say what he/she likes and dislikes. 

Can make an introduction and use basic greeting and leave-taking expressions. 

A1 

Can ask how people are and react to news. 

Can understand everyday expressions aimed at the satisfaction of simple needs of a concrete type, 
delivered directly to him/her in clear, slow and repeated speech by a sympathetic speaker. 

 
TRANSACTIONS TO OBTAIN GOODS AND SERVICES 

C2 As B2 
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C1 As B2 

Can cope linguistically to negotiate a solution to a dispute like an undeserved traffic ticket, financial 

responsibility for damage in a flat, for blame regarding an accident. 

B2 
Can outline a case for compensation, using persuasive language to demand satisfaction and state clearly 

the limits to any concession he/she is prepared to make. 
Can explain a problem which has arisen and make it clear that the provider of the service/customer 

must make a concession. 

Can deal with most transactions likely to arise whilst travelling, arranging travel or accommodation, or 

dealing with authorities during a foreign visit. 
B1 

Can cope with less routine situations in shops, post offices, banks, e.g. returning an unsatisfactory 
purchase. Can make a complaint. 

Can deal with most situations likely to arise when making travel arrangements through an agent or 

when actually travelling, e.g. asking passenger where to get off for an unfamiliar destination. 

Can deal with common aspects of everyday living such as travel, lodgings, eating and shopping. 
Can get all the information needed from a tourist office, as long as it is of a straightforward, 

nonspecialised 

nature. 
Can ask for and provide everyday goods and services. 

A2 Can get simple information about travel, use public transport: buses, trains, and taxis, ask and give 

directions, and buy tickets. 

Can ask about things and make simple transactions in shops, post offices or banks. 
Can give and receive information about quantities, numbers, prices, etc. 

Can make simple purchases by stating what is wanted and asking the price. 
Can order a meal. 

A1 
Can ask people for things and give people things. 

Can handle numbers, quantities, cost and time. 
 

 

General Schema for purchase of goods or services 
1. Moving to place of transaction 
1.1 Finding the way to the shop, store, supermarket, restaurant, station, hotel, etc. 
1.2 Finding the way to the counter, department, table, ticket office, reception, etc. 
2. Establishing contact 
2.1 Exchanging greetings with the shopkeeper/assistant/waiter/receptionist, etc. 
2.1.1 assistant greets 
2.1.2 customer greets 
3. Selecting goods/services 
3.1 identifying category of goods/services required 
3.1.1 seeking information 
3.1.2 giving information 
3.2 identifying options 
3.3 discussing pros and cons of options (e.g. quality, price, colour, size of goods) 
3.3.1 seeking information 
3.3.2 giving information 
3.3.3 seeking advice 
3.3.4 giving advice 
3.3.5 asking for preference 
3.3.6 expressing preference, etc. 
3.4 identifying particular goods required 
3.5 examining goods 
3.6 agreeing to purchase 
4. Exchanging goods for payment 
4.1 agreeing prices of items 
4.2 agreeing addition of total 
4.3 receiving/handing over payment 
4.4 receiving/handing over goods (and receipt) 
4.5 exchanging thanks 
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4.5.1 assistant thanks 
4.5.2 customer thanks 
5. Leave-taking 
5.1 expressing (mutual) satisfaction 
5.1.1 assistant expresses satisfaction 
5.1.2 customer expresses satisfaction 
5.2 exchanging interpersonal comment (e.g. weather, local gossip) 
5.3 exchanging parting greetings 
5.3.1 assistant greets 
5.3.2 customer greets 
Two generic qualitative factors which determine the functional success of the learner/ 
user are: 
a) fluency, the ability to articulate, to keep going, and to cope when one lands in a dead 
end 
b) propositional precision, the ability to formulate thoughts and propositions so as to 
make one’s meaning clear. 
 
INFORMATION EXCHANGE 

C2 As B2 

C1 As B2 
Can understand and exchange complex information and advice on the full range of matters related to 

his/her occupational role. 
B2 

Can pass on detailed information reliably. 
Can give a clear, detailed description of how to carry out a procedure. 

Can synthesise and report information and arguments from a number of sources. 
Can exchange, check and confirm accumulated factual information on familiar routine and non-routine 

matters within his/her field with some confidence. 
Can describe how to do something, giving detailed instructions. 

B1 
Can summarise and give his or her opinion about a short story, article, talk, discussion, interview, or 

documentary and answer further questions of detail. 
Can find out and pass on straightforward factual information. 

Can ask for and follow detailed directions. 

Can obtain more detailed information. 

Can understand enough to manage simple, routine exchanges without undue effort. 

Can deal with practical everyday demands: finding out and passing on straightforward factual 
information. 

Can ask and answer questions about habits and routines. 
Can ask and answer questions about pastimes and past activities. 

A2 Can give and follow simple directions and instructions, e.g. explain how to get somewhere. 

Can communicate in simple and routine tasks requiring a simple and direct exchange of information. 

Can exchange limited information on familiar and routine operational matters. 
Can ask and answer questions about what they do at work and in free time. 

Can ask for and give directions referring to a map or plan. 
Can ask for and provide personal information. 

Can understand questions and instructions addressed carefully and slowly to him/her and follow short, 

simple directions. 

A1 
Can ask and answer simple questions, initiate and respond to simple statements in areas of immediate 

need or on very familiar topics. 
Can ask and answer questions about themselves and other people, where they live, people they know, 

things they have. 

Can indicate time by such phrases as next week, last Friday, in November, three o’clock. 

 

Non-verbal communication 
4.4.5.1 Practical actions accompanying language activities (normally face-to-face oral 
activities) include: 
• pointing, e.g. by finger, hand, glance, nod. These actions are used with deictics for the 
identification of objects, persons, etc., such as, ‘Can I have that one? No, not that one, 
that one’; 
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• demonstration, accompanying deictics and simple present verbs and pro-verbs, such 
as, ‘I take this and fix it here, like this. Now you do the same!’; 
 
clearly observable actions, which can be assumed as known in narrative, comment, 
orders, etc., such as, ‘Don’t do that!’, ‘Well done there!’, ‘Oh no, he’s dropped it!’. In 
all these cases, the utterance is uninterpretable unless the action is perceived. 
4.4.5.2 Paralinguistics includes: 
Body language. Paralinguistic body language differs from practical actions accompanied 
by language in that it carries conventionalised meanings, which may well differ from 
one culture to another. For example, the following are used in many European countries: 
• gesture (e.g. shaken fist for ‘protest’); 
• facial expression (e.g. smile or scowl); 
• posture (e.g. slump for ‘despair’ or sitting forward for ‘keen interest’); 
• eye contact (e.g. a conspiratorial wink or a disbelieving stare); 
• body contact (e.g. kiss or handshake); 
• proxemics (e.g. standing close or aloof). 
use of extra-linguistic speech-sounds. Such sounds (or syllables) are paralinguistic in that 
they carry conventionalised meanings but lie outside the regular phonological system of 
a language, for example, (in English): 
‘sh’ requesting silence 
‘s-s-s’ expressing public disapproval 
‘ugh’ expressing disgust 
‘humph’ expressing disgruntlement 
‘tut, tut’ expressing polite disapproval 
prosodic qualities. The use of these qualities is paralinguistic if they carry conventionalised 
meanings (e.g. related to attitudes and states of mind), but fall outside the regular 
phonological system in which prosodic features of length, tone, stress may play a part, 
for example: 
voice quality (gruff, breathy, piercing, etc.) 
pitch (growling, whining, screaming, etc.) 
loudness (whispering, murmuring, shouting, etc.) 
length (e.g. ve-e-e-ery good!) 
Many paralinguistic effects are produced by combinations of pitch, length, loudness and 
voice quality. 
Users of the Framework may wish to consider and where appropriate state: 
• how skilled learners will need/be equipped/be required to be in matching actions to word 

 
Communicative language processes 
To act as a speaker, writer, listener or reader, the learner must be able to carry out a 
sequence 
of skilled actions. 
To speak, the learner must be able to: 
• plan and organise a message (cognitive skills); 
• formulate a linguistic utterance (linguistic skills); 
• articulate the utterance (phonetic skills). 
 
To listen, the learner must be able to: 
• perceive the utterance (auditory phonetic skills); 
• identify the linguistic message (linguistic skills); 
• understand the message (semantic skills); 
• interpret the message (cognitive skills). 
 
Media include: 
• voice (viva voce); 
• telephone, videophone, teleconference; 
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• public address systems; 
• radio broadcasts; 
• TV; 
• cinema films; 
• computer (e-mail, CD Rom, etc.); 
• videotape, -cassette, -disc; 
• audiotape, -cassette, -disc; 
 
Sociocultural knowledge 
Strictly speaking, knowledge of the society and culture of the community or communities 
in which a language is spoken is one aspect of knowledge of the world. It is, 
however, of sufficient importance to the language learner to merit special attention, 
especially 
since unlike many other aspects of knowledge it is likely to lie outside the 
learner’s previous experience and may well be distorted by stereotypes. 
The features distinctively characteristic of a particular European society and its 
culture may relate, for example, to: 
1. Everyday living, e.g.: 
• food and drink, meal times, table manners; 
• public holidays; 
• working hours and practices; 
• leisure activities (hobbies, sports, reading habits, media). 
2. Living conditions, e.g.: 
• living standards (with regional, class and ethnic variations); 
• housing conditions; 
• welfare arrangements. 
3. Interpersonal relations (including relations of power and solidarity) e.g. with respect to: 
• class structure of society and relations between classes; 
• relations between sexes (gender, intimacy); 
• family structures and relations; 
• relations between generations; 
• relations in work situations; 
• relations between public and police, officials, etc.; 
Users of the Framework may wish to consider and where appropriate state: 
• what knowledge of the world the language learner will be assumed/required to possess; 
• what new knowledge of the world, particularly in respect of the country in which the 

language is spoken the learner will need/be equipped to acquire in the course of language 
learning. 
race and community relations; 
• relations among political and religious groupings. 
4. Values, beliefs and attitudes in relation to such factors as: 
• social class; 
• occupational groups (academic, management, public service, skilled and manual 
workforces); 
• wealth (income and inherited); 
• regional cultures; 
• security; 
• institutions; 
• tradition and social change; 
• history, especially iconic historical personages and events; 
• minorities (ethnic, religious); 
• national identity; 
• foreign countries, states, peoples; 
• politics; 
• arts (music, visual arts, literature, drama, popular music and song); 
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• religion; 
• humour. 
5. Body language (see section 4.4.5). Knowledge of the conventions governing such 
behaviour 
form part of the user/learner’s sociocultural competence. 
6. Social conventions, e.g. with regard to giving and receiving hospitality, such as: 
• punctuality; 
• presents; 
• dress; 
• refreshments, drinks, meals; 
• behavioural and conversational conventions and taboos; 
• length of stay; 
• leave-taking. 
7. Ritual behaviour in such areas as: 
• religious observances and rites; 
• birth, marriage, death; 
• audience and spectator behaviour at public performances and ceremonies; 
• celebrations, festivals, dances, discos, etc. 
 
‘Existential’ competence (savoir-être) 
The communicative activity of users/learners is affected not only by their knowledge, 
understanding and skills, but also by selfhood factors connected with their individual 
personalities, characterised by the attitudes, motivations, values, beliefs, cognitive styles 
and personality types which contribute to their personal identity. These include: 
1. attitudes, such as the user/learner’s degree of: 
• openness towards, and interest in, new experiences, other persons, ideas, 
peoples, societies and cultures; 
• willingness to relativise one’s own cultural viewpoint and cultural value-system; 
• willingness and ability to distance oneself from conventional attitudes to cultural 
difference. 
2. motivations: 
• intrinsic/extrinsic; 
• instrumental/integrative; 
• communicative drive, the human need to communicate. 
3. values, e.g. ethical and moral. 
4. beliefs, e.g. religious, ideological, philosophical. 
5. cognitive styles, e.g.: 
• convergent/divergent; 
• holistic/analytic/synthetic. 
6. personality factors, e.g.: 
• loquacity/taciturnity; 
• enterprise/timidity; 
• optimism/pessimism; 
• introversion/extroversion; 
• proactivity/reactivity; 
Users of the Framework may wish to consider and where appropriate state: 
• what cultural intermediary roles and functions the learner will need/be equipped/be 
required to fulfil; 

• what features of the home and target culture the learner will need/be enabled/required 
to 
distinguish; 

• what provision is expected to be made for the learner to experience the target culture; 
• what opportunities the learner will have of acting as a cultural intermediary. 
 
intropunitive/extrapunitive/impunitive personality (guilt); 



 14

• (freedom from) fear or embarrassment; 
• rigidity/flexibility; 
• open-mindedness/closed-mindedness; 
• spontaneity/self-monitoring; 
• intelligence; 
• meticulousness/carelessness; 
• memorising ability; 
• industry/laziness; 
• ambition/(lack of) ambition; 
• (lack of) self-awareness; 
• (lack of) self-reliance; 
• (lack of) self-confidence; 
• (lack of) self-esteem. 
Attitudes and personality factors greatly affect not only the language users’/learners’ 
roles in communicative acts but also their ability to learn. The development of an 
‘intercultural 
personality’ involving both attitudes and awareness is seen by many as an important 
educational goal in its own right. Important ethical and pedagogic issues are raised, 
such as: 
• the extent to which personality development can be an explicit educational objective; 
• how cultural relativism is to be reconciled with ethical and moral integrity; 
• which personality factors a) facilitate b) impede foreign or second language learning 
and acquisition; 
• how learners can be helped to exploit strengths and overcome weaknesses; 
• how the diversity of personalities can be reconciled with the constraints imposed on 
and by educational systems. 
 
Users of the Framework may wish to consider and where appropriate state: 
• whether, and if so which personality features learners will need/be 
encouraged/equipped/ 

required to develop/display; 
• whether, and if so in what ways, learner characteristics are taken into account in 
provisions for language learning, teaching and assessment. 
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Communicative language competences 

For the realisation of communicative intentions, users/learners bring to bear their 
general capacities as detailed above together with a more specifically language-related 
communicative competence. Communicative competence in this narrower sense has the 
following components: 
• linguistic competences; 
• sociolinguistic competences; 
• pragmatic competences. 
 
GENERAL LINGUISTIC RANGE 

C2 

Can exploit a comprehensive and reliable mastery of a very wide range of language to formulate 
thoughts precisely, give emphasis, differentiate and eliminate ambiguity . . . No signs of having to 

restrict what he/she wants to say. 
C1 Can select an appropriate formulation from a broad range of language to express him/herself clearly, 

without having to restrict what he/she wants to say. 

Can express him/herself clearly and without much sign of having to restrict what he/she wants to say. 

B2 Has a sufficient range of language to be able to give clear descriptions, express viewpoints and 
develop 

arguments without much conspicuous searching for words, using some complex sentence forms to do so. 
Has a sufficient range of language to describe unpredictable situations, explain the main points in an 

idea or problem with reasonable precision and express thoughts on abstract or cultural topics such as 
music and films. 

B1 

Has enough language to get by, with sufficient vocabulary to express him/herself with some hesitation 
and circumlocutions on topics such as family, hobbies and interests, work, travel, and current events, but 

lexical limitations cause repetition and even difficulty with formulation at times. 
Has a repertoire of basic language which enables him/her to deal with everyday situations with 

predictable content, though he/she will generally have to compromise the message and search for words. 
A2 

Can produce brief everyday expressions in order to satisfy simple needs of a concrete type: personal 
details, daily routines, wants and needs, requests for information. 

Can use basic sentence patterns and communicate with memorised phrases, groups of a few words and 
formulae about themselves and other people, what they do, places, possessions etc. 

Has a limited repertoire of short memorised phrases covering predictable survival situations; frequent 
breakdowns and misunderstandings occur in non-routine situations. 

A1 Has a very basic range of simple expressions about personal details and needs of a concrete type. 
 

Linguistic markers of social relations 
These are of course widely divergent in different languages and cultures, depending on 
such factors as a) relative status, b) closeness of relation, c) register of discourse, etc. 
The 
examples given below for English are not universally applicable and may or may not have 
equivalence in other languages. 
• use and choice of greetings: 
on arrival, e.g. Hello! Good morning! 
introductions, e.g. How do you do? 
leave-taking, e.g. Good-bye . . . See you later 
• use and choice of address forms: 
frozen, e.g. My Lord, Your Grace 
formal, e.g. Sir, Madam, Miss, Dr, Professor (+ surname) 
informal, e.g. first name only, such as John! Susan! 

informal, e.g. no address form 
familiar, e.g. dear, darling; (popular) mate, love 
peremptory, e.g. surname only, such as Smith! You (there)! 

ritual insult, e.g. you stupid idiot! (often affectionate) 
• conventions for turntaking 
• use and choice of expletives (e.g. Dear, dear!, My God!, Bloody Hell!, etc.) 
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SOCIOLINGUISTIC APPROPRIATENESS 

Has a good command of idiomatic expressions and colloquialisms with awareness of connotative levels 

of meaning. 

C2 
Appreciates fully the sociolinguistic and sociocultural implications of language used by native speakers 

and can react accordingly. 
Can mediate effectively between speakers of the target language and that of his/her community of origin 

taking account of sociocultural and sociolinguistic differences. 

Can recognise a wide range of idiomatic expressions and colloquialisms, appreciating register shifts; 

may, however, need to confirm occasional details, especially if the accent is unfamiliar. 
C1 Can follow films employing a considerable degree of slang and idiomatic usage. 

Can use language flexibly and effectively for social purposes, including emotional, allusive and joking 
usage. 

Can express him or herself confidently, clearly and politely in a formal or informal register, appropriate 

to the situation and person(s) concerned. 

B2 
Can with some effort keep up with and contribute to group discussions even when speech is fast and 

colloquial. 

Can sustain relationships with native speakers without unintentionally amusing or irritating them or 
requiring them to behave other than they would with a native speaker. 

Can express him or herself appropriately in situations and avoid crass errors of formulation. 

Can perform and respond to a wide range of language functions, using their most common exponents in 

a neutral register. 
B1 Is aware of the salient politeness conventions and acts appropriately. 

Is aware of, and looks out for signs of, the most significant differences between the customs, usages, 
attitudes, values and beliefs prevalent in the community concerned and those of his or her own. 

Can perform and respond to basic language functions, such as information exchange and requests and 
express opinions and attitudes in a simple way. 

A2 Can socialise simply but effectively using the simplest common expressions and following basic 
routines. 

Can handle very short social exchanges, using everyday polite forms of greeting and address. Can make 
and respond to invitations, suggestions, apologies, etc. 

A1 

Can establish basic social contact by using the simplest everyday polite forms of: greetings and farewells; 

introductions; saying please, thank you, sorry, etc. 
 
SPOKEN FLUENCY 

C2 
Can express him/herself at length with a natural, effortless, unhesitating flow. Pauses only to reflect on 

precisely the right words to express his/her thoughts or to find an appropriate example or explanation. 

C1 

Can express him/herself fluently and spontaneously, almost effortlessly. Only a conceptually difficult 
subject can hinder a natural, smooth flow of language. 

Can communicate spontaneously, often showing remarkable fluency and ease of expression in even 
longer complex stretches of speech. 

B2 Can produce stretches of language with a fairly even tempo; although he/she can be hesitant as 

he/she 

searches for patterns and expressions, there are few noticeably long pauses. 

Can interact with a degree of fluency and spontaneity that makes regular interaction with native 
speakers quite possible without imposing strain on either party. 

Can express him/herself with relative ease. Despite some problems with formulation resulting in pauses 
and ‘cul-de-sacs’, he/she is able to keep going effectively without help. 

B1 

Can keep going comprehensibly, even though pausing for grammatical and lexical planning and repair 

is very evident, especially in longer stretches of free production. 
Can make him/herself understood in short contributions, even though pauses, false starts and 

reformulation are very evident. 
A2 

Can construct phrases on familiar topics with sufficient ease to handle short exchanges, despite very 
noticeable hesitation and false starts. 

A1 
Can manage very short, isolated, mainly pre-packaged utterances, with much pausing to search for 

expressions, to articulate less familiar words, and to repair communication. 
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How far should learners have not only to process, but also to produce texts? These 
may be: 
a) spoken: 
written texts read aloud; 
oral answers to exercise questions; 
reproduction of memorised texts (plays, poems, etc.); 
pair and group work exercises; 
contributions to formal and informal discussion; 
free conversation (in class or during pupil exchanges); 
presentations. 
 
6.5 Errors and mistakes 

Errors are due to an ‘interlanguage’, a simplified or distorted representation of the target 
competence. When the learner makes errors, his performance truly accords with his 
competence, which has developed characteristics different from those of L2 norms. 
Mistakes, on the other hand, occur in performance when a user/learner (as might be the 
case with a native speaker) does not bring his competences properly into action. 
6.5.1 Different attitudes may be taken to learner errors, e.g.: 
a) errors and mistakes are evidence of failure to learn; 
b) errors and mistakes are evidence of inefficient teaching; 
c) errors and mistakes are evidence of the learner’s willingness to communicate 
despite risks; 
d) errors are an inevitable, transient product of the learner’s developing interlanguage. 
e) Mistakes are inevitable in all language use, including that of native speakers. 
6.5.2 The action to be taken with regard to learner mistakes and errors may be: 
a) all errors and mistakes should be immediately corrected by the teacher; 
b) immediate peer-correction should be systematically encouraged to eradicate errors; 
c) all errors should be noted and corrected at a time when doing so does not interfere 
with communication (e.g. by separating the development of accuracy from the 
development 
of fluency); 
d) errors should not be simply corrected, but also analysed and explained at an 
appropriate 
time; 
e) mistakes which are mere slips should be passed over, but systematic errors should be 
eradicated; 
f ) errors should be corrected only when they interfere with communication; 
g) errors should be accepted as ‘transitional interlanguage’ and ignored. 
6.5.3 What use is made of the observation and analysis of learner errors: 
a) in planning future learning and teaching on an individual or group basis? 
b) in course planning and materials development? 
c) in the evaluation and assessment of learning and teaching, e.g. 
are students assessed primarily in terms of their errors and mistakes in performing 
the tasks set? 
if not, what other criteria of linguistic achievement are employed? 
are errors and mistakes weighted and if so according to what criteria? 
what relative importance is attached to errors and mistakes in: 
pronunciation 
spelling 
vocabulary 
morphology 
syntax 
usage 
sociocultural content? 
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http://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf 
 
in italiano: http://www.campusone.it/data/allegati/links/108/quadrocomuneeuropeo.PDF 
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• Turntaking 

strategies 

• Co-operating 

strategies 

• Asking for 

clarification 

• Fluency 

• Flexibility 

• Coherence 

• Thematic 

development 

• Precision 

• Sociolinguistic 

competence 

• General range 

• Vocabulary range 

• Grammatical 

accuracy 

• Vocabulary 

control 

• Phonological 

control 
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Cambridge Certificate in Advanced English (CAE), Paper 5: Criteria for Assessment (1991) 
  
 

Test criteria Illustrative scales Other categories 

 
Fluency Fluency 

 
Extent and ease of 
contribution 

Accuracy and range General range 
Vocabulary range 
Grammatical accuracy 
Vocabulary control 
 

 

Pronunciation Phonological control 
 

 

Task achievement Coherence  
Sociolinguistic 
appropriacy 

Task success 
Need for interlocutor 
support 
 

Interactive 
communication 

Turntaking strategies  
Co-operative 
strategies  

Extent and ease of 
maintaining 
contribution 
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Thematic development 
 

6.5.1 Different attitudes may be taken to learner errors 
 

 a) errors and mistakes are evidence of failure to 
learn; 
 
b) errors and mistakes are evidence of inefficient 
teaching; 
 
c) errors and mistakes are evidence of the 
learner’s willingness to communicate despite 
risks; 
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d) errors are an inevitable, transient product of 
the learner’s developing interlanguage. 
 
e) Mistakes are inevitable in all language use, 
including that of native speakers. 
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6.5.2 The action to be taken with regard to learner mistakes and 
errors may be: 
 

a) all errors and mistakes should be immediately corrected 
by the teacher; 
b) immediate peer-correction should be systematically 
encouraged to eradicate errors; 
c) all errors should be noted and corrected at a time when 
doing so does not interfere with communication (e.g. by 
separating the development of accuracy from the 
development of fluency); 
d) errors should not be simply corrected, but also 
analysed and explained at an appropriate time; 
e) mistakes which are mere slips should be passed over, 
but systematic errors should be eradicated; 
f ) errors should be corrected only when they interfere 
with communication; 
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g) errors should be accepted as ‘transitional interlanguage’ 
and ignored. 
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6.5.3 What use is made of the observation and analysis of 
learner errors: 

 

a) in planning future learning and teaching on an 
individual or group basis? 
 
b) in course planning and materials development? 
 
c) in the evaluation and assessment of learning 
and teaching, e.g. 
• are students assessed primarily in terms of their 
errors and mistakes in performing the tasks set? 

• if not, what other criteria of linguistic 
achievement are employed? 
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• are errors and mistakes weighted and if so 
according to what criteria? 
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What relative importance is attached to errors and 
mistakes in: 

• pronunciation 
• spelling 
• vocabulary 
• morphology 
• syntax 
• usage 
• sociocultural content? 
 
http://www.coe.int/t/dg4/linguistic/Source/Framewor
k_EN.pdf 
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in italiano: 
http://www.campusone.it/data/allegati/links/108/qua
drocomuneeuropeo.PDF 
 


